Rubric for Reflection
Post-teaching reflection can be very effective when it follows the four stages of the experiential learning cycle.

1.  Concrete Experience:  the teaching itself

2.  Description: an objective description of a couple of significant events/slices of the lesson

3.  Interpretations and Theories

4.  Action Plans

The following rubric for assessing post-teaching reflection is designed to help teachers achieve robust and multi-faceted reflection. The rubric laid out on the following pages is divided into the stages Describe, Analyze and Plan for Action stages. Teachers discuss the most significant aspects of the lesson and address the three stages for each aspect discussed.

REFLECTION RUBRIC

STAGE: DESCRIPTION 

	Teacher is able to…
	Description of effective reflection
	Needs Improvement 

	1. Describe significant aspects of the lesson with details of what happened in the class. 
	· Provide details of teacher actions and/ or state of mind, lesson or activity design, student performance and/or environmental factors that affect in a significant way student learning.

· Prioritize significant events or “slices” of the lesson so as to address those that are significant or critical.

· Provide details of student performance as individuals and summarized into the group as a whole.

Examples

I asked the Ss to share in pairs before opening up to the large group.  There was a lot more student talking, especially by Daniel, who asked more than four questions and used several reactions that we studied last week. My TTT [teacher talking time] was cut and I got more information by eliciting this way.
I had one practice activity and then moved to my role-play using situation cards. I didn’t have the students do any group practice of the role-play during my instructions and didn’t include specifics about how to incorporate the vocabulary into the situations. A lot of the students were still looking at the cards and not able to incorporate the vocabulary by themselves. Martin looked at every card.  In the role-play they looked frustrated and made a lot of mistakes. Martin didn’t use any of the words.  Sylvia used the most, but she only used about three: copy, draw and sort.
	· Descriptions of what the teacher and/or the students did in class are not provided, are very vague, or focus on insignificant events or details.


STAGE: INTERPRETATIONS AND THEORIES 
	Teacher is able to…
	Description of effective reflection


	Needs Improvement

	2.  Assess effectiveness of her/his teaching, i.e. identify their strengths and challenges, particularly in terms of how they affect student learning.
	· Identify significant strengths and challenges in their teaching of the lesson – at the technique and activity level and with attention paid to lesson design or staging as appropriate. (Strengths and challenges may also refer to the teacher’s state of mind, i.e. confusion, confidence, inability to trust students to work independently.)

· Make a link between the assessment and student learning.

Abbreviated examples:

Technique: I was able to elicit more this time, which cut down on my TTT [teacher talking time], which allowed Ss to talk more and probably helped them understand what I was saying, too, since I wasn’t rambling on as much!

Activity: The gap activity I chose is a good gap by itself, but it didn’t go that well because the students needed the language to talk about it, like “What do you think?” and “I think that it’s _____.” It went on a little too long with them struggling and I think they got frustrated and didn’t do as well as they could have.

Design/Staging: The matching activity ran well, but it didn’t give the students enough practice before the role-play.  They needed at least one more practice activity to get a grasp on the language.


	· Significant strengths and/or challenges are not identified, especially if they were discussed in feedback by trainers.

· Major challenges are consistently presented as minor or resulting from forces outside of the teacher’s control. In other words, the teacher doesn’t take responsibility for her/his challenges.

· Assessment is focused solely on teaching and is not linked to student learning.

	State beliefs or theories or make generalizations about what helps and hinders learning.
	· Beliefs or theories of a more general nature, or actual generalizations about what helps and hinders learning are provided throughout the reflection so that the beginning of a personal approach to teaching can be seen.

· Generalizations should support the teacher’s assessment of their lesson and teaching strengths and challenges.

Example

The three practice activities worked well together because they gave a lot of repetition but with just slight changes. Repetition without having to think about too many other things seems to help when you are first learning a new language.”
	· Even simple generalizations about what helps and hinders learning are not produced or hinted at.



	Identify whether SMART communicative lesson objectives were met as evidenced by student performance.
	· State the student-learning objective and provide a few examples of what students were able to do and not able to do in a general discussion of how well the objective was met.
Example

The students were to be able to ask and answer questions about what people were wearing in a guessing game using pronouns and present continuous and singular or plural. (What is s/he wearing? S/he is wearing______”) They were all able to use the pronouns and present continuous and the new vocabulary for clothes in the final gap game. I didn’t hear any mistakes and they all followed the model. There were quite a few mistakes in singular and plural and use of determiners: He is wearing shirts. (many Ss): She is wearing a pants (Athina, Tanya).


	Lesson objectives are not addressed or are discussed in a vague or inaccurate way that does not indicate that the teacher has a true understanding of what the objectives were or how they were met.

Examples of student learning are not provided or the evidence is too general to be helpful.

	Generate plausible reasons why objectives were or were not met.
	· Briefly state possible factors that contributed, or could have contributed to the students’ abilities to meet the objective.

Example

I think they had trouble with the singular and plural and with the article use because we spent a lot of time practicing just the words without the articles.  Also, Mary said that in Japanese the [t] sound isn’t possible, so the “shirts” problem could be a pronunciation error that I didn’t address.
	No mention of why objectives were or were not met can be observed or inferred.

	
	· Generalizations should support the teacher’s “action plans” for improvement in subsequent teaching experiences.
Example

It’s probably useful for the students to practice the new language in a bigger piece – like with A/B talking, or at least in a sentence rather than just the single words on cards.  Then they see how the other words around the vocabulary change, too. I will have them practice this way more – even if I make matching cards, I could write a short sentence or phrase and put the vocabulary in a different color to make it stand out more.
	    The focus is on evaluating the lesson only and not looking a what helps and hinders learning in general

	
	· Generalizations should support the discussion of reasons for students meeting or not meeting the student learning objectives in the lesson.

Example

They understood the meaning of the feeling words, but used the wrong form with bored and excited: I am boring/I am exciting.  They know boring and exciting from the Reactions lessons so I wanted to use bored and excited, but I didn’t do anything to show the form was different.  
	For example (If this is the only kind of statement made.)
 The practice activities worked well together.  The students got enough practice.  


STAGE: ACTION PLANS

	Generate plans to improve teaching in future lessons.
	· Based on the analysis of the significant issues described in the reflection and the theories of what helps and hinders learning, state clear actions that will address challenges and improve teaching and student learning.

Example

In the future I will introduce vocabulary words in phrases, sentences or short conversations so they are in context - and have students practice nouns with determiners not by themselves.
	Plans for improvement are not discussed, are too general or vague, or are limited to ways of improving only the lesson that was taught and not focused on teaching in general.

For example, the reflection uses a lot of “I could have….” And “I should have…” but doesn’t look forward to what can and will be done in the future.

Actions plans are not included for aspects of the lesson that are described and/or analyzed.

Action plans are included for aspects of the lesson that are not described and/or analyzed.
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