Principles of Adult Learning and Best Practices in Teaching Adults
Adults are self-directed.  They benefit from being actively involved in the learning process.

Actively involve learners in the learning process

· Ask for and act on their expectations for the course.

· Ask for and incorporate their suggestions for choices of activities, ways of grouping and timing during class.

· Ask for and act on their feedback on how the course is aiding their learning.
· Provide opportunity and guidance for learners to set personal goals related to the course goals, content.  Help them see how the course will help them meet their goals.
· Provide opportunities for learners to work in pairs, small groups and bigger groups as opposed to working as one large group led by the teacher or lecturer.
· Give adults options and choices in assignments and tasks.

· Select activities that give adults opportunities to add something personal and share it with others.

· Select activities and tasks relevant to adults’ life experience, their interests and needs.

· Select activities which provide learners with enough (but not too much) challenge

· Select activities, projects, presentations and/or tasks which involve learners in problem-solving, discovery, making choices, taking responsibility, critical thinking and creativity.

· Establish group dynamics to encourage cooperation and collaboration.

· Let learners lead and teach each other. 

· Let learners give constructive feedback on each other’s work.

· Give learners adequate wait-time after asking a question or starting an activity or task to promote active and thoughtful participation.

· Ask learners to take roles in their groups – for example summarizer, time-keeper, recorder, facilitator
Take the role of facilitator

· When introducing or reviewing material, guide learners to their own knowledge of the subject and discovery of new content rather than supplying them with the facts.
Adults have life experience and knowledge.  They need to draw on and connect what is new to this base of knowledge and experience.

Draw out learners’ experience and knowledge relevant to the content and/or topic

· Begin the introduction of new content or material by eliciting what learners already know about it or what their experience with it has been.  Use e.g. a brainstorming, visual-based, word splash, opinion or association activity.

· Ask open-ended questions.

· Elicit anecdotes of experience to support or illustrate theories and concepts.
Plan and teach classes in such a way that learners’ experience and knowledge gets connected to what is new 

· Build on and refer back to learners’ contributions.
· Ask questions that require learners make explicit links between what they are learning and what they know.
· Provide opportunities (pair and group work) and activities (discussion, presentations, projects, demonstrations, etc) for learners to interact throughout the lesson and to learn from each other.
Give learners activities that involve actively working with new material so that they can integrate it  
· Use activities  that offer learners opportunities for active participation including:  identifying, labeling, sorting, matching, discussing, explaining, summarizing, discriminating, applying, classifying, comparing and contrasting, creating, brainstorming, making, planning, revising, evaluating, predicting, ranking, prioritizing.
· Provide an adequate amount of practice with new material.  Learners need more time and practice to integrate knowledge, skills and attitudes (beliefs and values) which differ from those they already have; activities, techniques and approaches learners have little experience with will also require more time and practice.

·  Review and recycle material using different methods, activities, groupings and addressing different learning styles.
Adults are goal-oriented and benefit from well-organized courses that develop logically toward the goals and objectives.

Provide clear goals and objectives

· Provide a syllabus with learning goals and objectives, and content focuses.
· Share daily objectives and agenda so that learners are able to see how the agenda leads to achieving the objectives and so that learners know what they will be focusing on.
Organize the course and specific classes/sessions in such a way to achieve the goals and objectives and also to allow sufficient flexibility for changes in response to observed learner needs 

· Select materials and activities that are appropriate to achieving the goals and objectives.
· Sequence activities so that they develop logically, step-by-step toward the knowledge, skills and attitudes set out in the objectives.
· Sequence activities so that they build one on the preceding, from less to more challenging, from simpler to more complex, from concrete to more abstract, from familiar to unfamiliar.
· Break down content into manageable chunks.
· Integrate informal and formal assessment into teaching.
· Encourage students to self-assess their learning in relation to the course and/or session goals and objectives, and to their self-goals.
Adults are practical and benefit from knowing the reason for, and how to apply, what they are learning.

Make explicit how and when learners will be able to use/apply what they are learning

· Provide stages that introduce the material, facilitate learners’ understanding of it, provide practice to help them remember and internalize it, and provide opportunities to use or apply it in real, meaning-full ways. 

· During sessions/lessons elicit from learners how they can apply what they are doing in their work/lives.

· Select authentic materials to support learners’ understanding the relevance of what they are learning.

· Use real scenarios, role-playing, problem-solving, tasks and/or simulation activities which help students move from theory to practice. 

· End sessions by eliciting from or informing learners how they can use have they have learned or are learning; elicit or give concrete examples and link them to the students’ life.

All learners, and adults in particular, need to be shown respect.
Use tones, gestures, eye contact, actions and language to communicate respect for the learner, even if their performance is below expectation, their opinions or values differ from yours, or their behavior is challenging.

· Listen actively and ask questions; make an effort to understand what learners are saying.
· Make eye contact.
· Use learners’ names.

· Avoid jokes, playful comments and generalizations that could be perceived as disrespectful to someone or to a group of people; avoid flippancy.

· Affirm and accept all contributions, making clarifications as needed if learners are off-track or confused while still communicating respect for the contribution and the person.

· Respond to questions and comments respectfully even if they seem odd.
· Return written work quickly with constructive feedback and your name

Describe behavior and facts when giving critical feedback.  Avoid making references to learners’ personal qualities (e.g., “You haven’t participated in the last few discussions/your presentation addressed only one of the four questions” and not “You aren’t very serious about this class/you’re not interested in making an effort.”

Be honest and admit when you don’t know something.  

· Tell learners when you will be prepared to answer their question(s)
· Share what you have found out with the students at the time you have told them you will
Establish respect as a norm in the classroom between learners as well as between learners and teacher

· Make learners aware of how linguistically and non-linguistically they can ask and answer questions, interrupt, disagree, hold their place in a conversation, express confusion or lack of understanding, etc. respectfully.
· Model respectful behavior and language.

· Develop strategies for dealing with behavior that falls outside respectful.

Adult learning is helped and hindered by their affect (emotional state).  Being motivated and feeling positive can greatly aid learning.

· Incorporate fun, energizing and/or engaging ice-breakers, warmers and topic lead-ins at the beginning of courses and classes to help adults transition from their life into the classroom.
· Create a class environment that is supportive, respectful and positive.
· Involve learners in establishing class norms; revisit the norms occasionally to see if they need updating.
· Control those who monopolize discussion by asking for others’ thoughts, ideas and opinions; revisit class norms if necessary.
· Gauge the level of learners’ stress; high stress levels for short periods of time can be useful but overall learning takes place in low stress environments.
· Gauge the challenge level of material so that learners are sufficiently but not overly challenged.
· Choose ways of correcting learners or of managing the class that are objective, fair, constructive and respectful rather than ways that might lower students’ self-esteem or self-confidence.
· Use humor - judiciously and appropriately; smile, laugh, make self-deprecating humorous comments and provide a humorous twist to examples.
· Take regular breaks – to stretch and move around, to eat, drink, etc.
· Use a variety of activities and groupings to help keep interest high and learners engaged.
· Circulate in the room and avoid standing or sitting at the front only.
· Give learners chances to try out ideas and skills, and to take risks and make mistakes knowing they are in a non-judgmental environment.
· Be a good listener (and discrete with what you hear) if a student shares a problem or anxieties with you; you are not a counselor and are not necessarily able to solve problems but listening is important. 
· Bring enthusiasm, passion, good energy to your teaching; learners are very responsive to teachers’ moods.
Adult retention of knowledge and mastery of skills is facilitated when learners have multiple opportunities to apply knowledge and skills during and soon after courses and/or training.

· Include ample, varied opportunities for meaningful practice and use of the knowledge and skills students are learning.
· Help students see how what they are learning in your class is relevant to their lives and world including through your choice of practice and use activities such as real-life role plays, problem-solving, discussion, simulations, etc.
· Find out what students studied in previous classes and make explicit links to the content, materials and activities; reinforce and build on what they started learning or learned in other courses.
· Share content, materials and activity focuses with the teachers who will work with your students after they leave your class so that that teacher can reinforce and build on the knowledge and skills learners have begun to develop with you.
Adults vary in their preferences for learning styles and teachers/faculty/teacher educators often teach or train in their own preferred style.  Using a variety of methods and techniques that address various styles can benefit all learners.
Integrate a variety of visual, auditory, kinesthetic and tactile elements in each class
· Use a variety of materials and activities (e.g. integrate all the skills so that students engage in listening, speaking, reading and writing in each class)

· Use a variety of visuals in activating schema, clarifying meaning, practice and recording new information:  gestures, pictures, posters, PowerPoint, video/DVD, highlighting and color-coding, flow charts and mind maps, graphic organizers, symbols, graphs and diagrams, for example.

· Give options to written tasks that allow for visuals to be used instead of or in addition to prose: mind maps, illustrations, drawings and/or cartoons, graphs or charts.
· Provide opportunities for learners to hear and speak (auditory preference) about new material: discussion, jigsaw or other information-gap activities that require learners to communicate information to each other, ask for and tell stories or anecdotes or share life experiences, present/explain visuals to each other.

· Provide learners with opportunities both to read and write:  writing – based on texts, ask students to make lists, organize information under headings, create glossaries, make notes, label diagrams or charts; produce a written product during group work; require/suggest a note-taker during discussion; reading – provide reading materials (articles, references/ links to online articles, guidelines, poems, etc), handouts, glossaries, etc.
· Provide learners with kinesthetic opportunities: using their hands for sorting, matching, categorizing or making/doing something with their hands; role-playing or simulation in which students stand up and use body language and gesture; Find Someone Who activities or mingle activities in which students move around.
Adults vary in their readiness to learn and their life experience, knowledge and skills.  They benefit from a teacher’s use of a variety of techniques to assess and respond to these different levels.
· Get to know your students.

· Identify what learners are likely to be familiar with and what challenges with the lesson’s content or activities they might have; when thinking about/planning for your lesson make explicit plans for ways to help students be successful.

· Plan regular opportunities for learners to demonstrate their understanding and skills so you can observe their learning and their challenges.
· Identify when and how you will assess students’ learning during the lesson; use especially a range of informal assessment techniques.
· Be flexible with session plans and change format, methods, etc. in response to observed learners’ needs.

· Set  learners up for success by providing “scaffolding” – support with content or process by building up knowledge and skills a step at a time, working from known and familiar to unknown and unfamiliar, recycling and reviewing content and process, breaking up long, potentially complex activities into a logically sequenced series of shorter, more readily achievable activities, breaking up long stretches of content with opportunities for students to think, process what they’re learning and to do something different (e.g, to do speaking in the course of a lecture).

· Give clear instructions to tasks (addressing various learning styles) and check comprehension of the instructions.

· Use a variety of techniques to aid learners in mentally organizing the new material:  preview what is coming, highlight key aspects of what is being learned using visuals, charts, graphs and other means to illustrate, and support students’ synthesizing content.
· Plan sufficient and varied practice for students to internalize and fluently use knowledge and skills.

· Give a minimum amount of work required of everyone and identify how learners, who are able, can do more.

· Reflect –IN-action and make adaptations to the lesson in response to challenges students are having during class.

· Use rubrics and articulate objectives so that all students know the basis on which they are being assessed and what learning they are expected to demonstrate.  This can help them work independently on meeting objectives.
· Regularly provide learners with clear, succinct and non-judgmental feedback on their performance: encouraging and coaching them as applicable.

· Get feedback on how the lessons are helping and hindering students’ learning.
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